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Abstract 
Since 2010 the department for German language and linguistics at the Hacettepe University, Ankara, is testing the 
online-learning platform Moodle to enrich its course system successfully. Moodle as an online support for 
communication technology distributes information easier and more effective. Turkey and (especially) its higher 
(foreign language) education system should be enhanced by blended learning and avoid permanent use of old 
methodologies (e.g. grammar translation method). The article presents and proves the way of blended learning for 
foreign language learning at the department for German language and linguistic at the Hacettepe University, while 
reflecting barriers and difficulties of its performance at the same time. Next to this, the article will focus on the 
(Moodle) testing system, which offers an alternative to classical testing 
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1. Enrichment 
The term enriched itself shows already the idea of its meaning: In research and practice of education, 
enrichment is always used to vary and support education with the help of different techniques. It is widely 
thought that the development of an enriched (in a way: blended) learning program requires  
substantial time, and 
substantial expertise.  
The same arguments have been made in relation to e-learning. A discussion of the definition of blended 
learning is provided in an attempt to counter these myths (Procter: 2003). 
1.1. Blended Learning and Distance Learning 
As with all new terms there is no established definition of blended learning. Smith (2001) defines 
blended learning accordingly: 
Blended learning  method of educating at a distance that uses technology 
(high-tech, such as television and the Internet or low-tech, such as voice mail or 
conference calls) combined with traditional (or, stand-  (Smith: 
2001) 
Distance learning involves substantial development time and a project management approach that is 
fundamentally progressive. The consequence is that flexibility will be decreased. It is more helpful to 
 assistance of interactive, electronic 
need to be the same as distance learning. In other words the description of blended learning is a 
combination of modes of delivery including e-learning(Procter:2003). 
What is blended? 
The frequent question about blended learning (BL) is: 
variety of responses to this question (Driscoll: 2002), most of the definitions are just variants of a few 
common themes. The three most commonly mentioned definitions documented by Graham, Allen, and 
Ure (2003) are:  
1) BL = combining instructional modalities (or delivery media)  
2) BL = combining instructional methods  
3) BL = combining online and face-to-face instruction  
The first two points above reflect the dispute on the influences of media versus method on learning 
(Clark:1994). Both of these positions suffer from the problem that they define BL so broadly that there 
encompass virtually all learning systems. One would be hard pressed to find any learning system that did 
not involve multiple instructional methods and multiple delivery media. 
1.2. Blended Learning in Higher Education 
Blended Learning has a big potential for academic transformations. Traditional learning methods are 
innovated (Hertsch, Alperen: 2012) and offer new perspectives for the academic curriculum. The 
transformational nature of blended learning courses establishes an (interdisciplinary) interaction in 
between faculties or even among universities worldwide. 
Next to this, such new teaching and learning models are more responsive to students and faculties. 
Especially the students may see blended learning congruent with their lifestyle (social network based). It 
is proved that they become more active in their learning environment and (at the same time) gain 
technological empowerment which is transferred automatically within the usage of blended learning. 
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Furthermore, students are connected in a more intensive way with such courses which keeps the topics up 
to date. 
Changes are quite intense for faculties, especially students must[re]learn how to learn. This 
phenomenon leads academicians to modify their theories of teaching (Dziuban:2004) and even more 
valuable, it helps them to test the knowledge about their own course more efficiently. A general barrier for 
blended learning is the intensitivity of time, because it needs more time for preparation then face-to-face 
classes, especially for online-conversations. On the other hand maximum effect can be reached if the class 
and teacher are working together with high motivation.  
Blended learing in higher education is an evolving phenomenon that brings modern ideologies, 
didactics and knowledge together. The idea to enrich classic (traditional) learning environments with 
media supported platforms is a useful idea, especially in the section of higher education. Various 
platforms (programs) can be found (and: downloaded freely). One of the most famous open source 
programs is Moodle, which is internationally known and used by top ranked universities.  
The institute for German Literature and Linguistic studies at the Hacettepe University (Ankara) is 
develeoping their lesson schedule with Moodle since 2010 as a pilot project (Uygun, Hertsch:2010). 
Expecially the testing modul is a factor from which the institute benefits. The following chapter will 
explain the platform Moodlebriefly. 
2. Moodle 
Moodle is a free learning online platform (or: management system) that assists academics towards the 
construction of powerful, flexible and engaging online learning experiences. Moodle's name gives an 
insight into its approach to e- Moodle itself was originally an acronym for Modular 
Object-Oriented Dynamic Learning Environment Uygun, Hertsch: 2010).  
Moodle involves the basic advantages of a distance learning system and at the same time it enriches 
traditional course structures. Its basic features include the followings (Rice:2006): 
 Uploading and sharing materials 
 Forums and chats 
 Quizzes and polls 
 Gathering and reviewing assignments 
 Recording grades 
 Virtual classroom abilities 
The advantages listed above can bring higher quality on higher education courses. Students have a high 
experience with internet media, and they have the wish to get a lot of their course materials from the web. 
Once online, they can access the latest information at any time and make as any many copies of the 
materials as they need. With rising tuition, many students are working more hours to make ends meet 
while they are in university and furthermore many students work during week to meet school and living 
expenses. If the course management and distance e-learning systems are used well, they can support 
classes more effective and more efficient. By moving some parts of the course online, the participants can 
take advantage of scheduled face-to-face time to engage their questions and ideasmore effectively. 
Besides, Moodle already shares a big community, has an educational philosophy and is an open source 
program. 
2.1. Moodle as a need for the department of German Literature and Linguistics 
The idea to enrich courses via Moodle occurred 2010. Main reason for implementation was a demand 
of alleviation of course support, including its examinations. Main factor is the increase of students who 
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are entering the institute every year. Providing materials for a high number of students via Moodle is 
easier than using traditional material(e.g. photocopies). Nevertheless reaching all students at same time 
within the system seems the biggest advantage, but out of the general experience is the examination 


















The image above shows the web entrance of the Moodle website which was created for the department 
of German language and linguistics at the Hacettepe University, Ankara. As known from other online 
learning sources, participants enter the system with their own username and pass. In the year 2010 the 
system -sharing platform and for summarizing the 
topics each week. 
Lateron, in 2011, the system was used to enrich courses for uploading homeworks weekly, which can 
be structured and controlled easy within the system even for a high number of participants. All new 
regisiterd students to the faculty of German Literature and Linguistics were directly registered to Moodle. 
Next to this, videos were embeded to some courses. In winter semester 2011/12 examinations were held 
in the computer laboratory within the system for the first time successfully. It is the aim for 2012/13 to 
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establish course networks with other universities from abroad. For such features Moodle will be modified 
DimDim , which opens an live online cooperation via Moodle. 
 
2.2. Barriers and Solutions 
 
On the way to a successful integration (since 2010) general problems occurred and were solved. The 
following list highlights difficulties and shows ways of their clarification.  
Inclusion: After the Moodle platform was installed and operative, the project group tried to take over 
the system to the universty regulations. However the administration did not offer the support that was 
needed for general implementation.  
After the presentation at the INTE conference (Famagusta, CY) in 2010 and the positive feedback for 
an implementation of Moodle, the project group decided to operate with the system in an internal way. 
Server: It became more and more difficult to handle the platform on an university based server, beause 
the limit of access was not regulated, in other words limited. In cases of a high access rate by serveral 
users the server crashed.  
Unfortunateley Moodle could not be emigrated to another [part of the] university server, so the only 
solution was to relocate the platform to a private server . Since its relocation the system operates without 
troubles. 
Acceptance: At first a critical mindset on both sides, teacher and student, arose against this new 
education technology because traditional education methodologies stuck in the learning behaviours of 
students and teachers. 
The project group was aware of this critical view and tried to corrospond with special support to 
students and teachers to make the idea of the system clearer and more understandable. At the beginnung 
of the course Moodle was explaint in detail, advantages and disadvantages were discussed. 
2.3. Moodle Testing Center 
The Moodle-Testing-Center was onthe main focus in the department of German language and 
linguistic 2011. The platform provides the possiblity to test German skills in different ways. Multiple 
choice questions, fill-in-the-blank-forms and free writing blocks are the most common choices for testing 
within the system.  
The advantages compared to classical testing are obvious. It is easier to classify questions and to ask in 
a tightly focused way. The system itself helps to organize the question(-type), which is very helpful for 
beginners. Next to this, a bad handwriting of students, unstructured examination papers and copying can 
be avoided easier. Moodle shuffles the order of questions and answer possibilities by itself and with a 
countdown of the exmination time, students move in a strict but clear frame. Other issues like lost papers 
will not appear anymore, because every student approves the examination entrance with his/her personal 
login. The overview on the test is not time taking as well, as the system counts (especially for the multiple 
choice questions) the points for each student itself and shows an statistic average overwiev of the course. 





620   Max Florian Hertsch /  Procedia - Social and Behavioral Sciences  70 ( 2013 )  615 – 621 
Despite of all advantages, many challenges appear throughout the higher education infrastructure. The 
challenges that the project group faced in the Hacettepe University seem to be transferable to other 
Turkish universities as well.  
The Faculty of Letters provides two computer labs, which run around eighty computers totally. In the 
case, that a course has more than eighty participants, students need to wait in a row, for not passing over 
the examination questions to others while leaving the lab.  
Three observers 
impossible for a single watcher to observe the whole lab by him or herself alone. 
One computer has to be reserved for the administrator, because, e.g. %10 of the students forgot their 
passwords or forgot to add the course to their Moodle course system. It is not cleared out, if it is possible 
to let students fail, in case they fail to recall their personal data. In present, these students are added to the 
course during the examination time, which makes the administration of the test more difficult.  
The students must enter the lab one by one. Otherwise, if all students try to enter Moodle simultanious, 
the network connection may crash and will not recover in a short time. To avoid such struggles, Moodle 
was relocated to another server outside of the Hacettepe University network as mentioned above, because 
such troubles were faced often. It is the aim to bring back Moodle to the Hacettepe network, but right 
now, there is not any integration plan. 
Another problem which can not be solved easily and must be defined as a worst case scenario, is an 
electrical power outage. During the testing the observers are reminding the students to save their data all 
15 min for not losing them in the case of an electrical loss. 
Furthermore the computer laboratory needs to block websites like Wikipedia, because some students 
try their chance to find answers for the question with the help of them. To keep copying on a small level 
jackets, bags, pencial cases and other belongings are not allowed. 
3. Conclusion 
Where there is a will there is a way. This slogan explains the situation about blended learning in 
(higher) education in Turkey. Even there are so many struggles and barriers about the implementation of 
Moodle (or any other network platforms), the implementation is a must, for not losing connection to in 
the growing international education market. Unfortunately there is not a big financal and administrative 
support like in other European countries, but somehow new media is pushing through and even 
departements for foreign language teaching can not hide. 
The last two years showed a big afford and a great success. The expierence indicates that negative 
ideas (of students, colleagues) about Moodle (or other similar systems) can change into a positive 
acceptance. On one side it is sad that administrative figures cooperate passively but on the other side it is 
evidental that teachers and students take a huge profit.  
The institute plans to cooperate with the Erlangen University via Moodle in the fall semester, in which 
Moodle platform of the department (of German literature and linguistics) will be used as a corrosponding 
platform. As a future perspective not only tests within the department will be provided through Moodle, a 
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